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FOREWORD 
Educa t ion of the gi�ed i s  a major problem fac ing America 
today. The potent ial itie s  of these children constitut e our 
country ' s  great est source of future lead ership , yet t hey are 
the neglected children in our schoo ls today.  
Much has been done, even within our own school unit to 
further the cause of the retarded , through good testing programs 
and t he establishment of an Educable Mentally Handicapped Room. 
We know to what degree these children are retard ed but in most 
cases we can only est imat e t he degree of acceleration of the gifted .  
Th i s  study ha s been undertaken . in  the conv i ct ion that in 
the smaller school system it is the gi�ed child who i s  really 
the retarded one. 
In this study it i s  only the ad justment s made on the int er-. 
med i at e  l evel s  whi ch are cons idered . Ten classrooms with a total 
enrollment o f  305 pupils; 1 46 boys , and 159 girls are represented . 
The percentage o f  superior pupil s--in terms of the White House 
Conference d efinition of giftedness--approximates 4 . 8  with the 
proport ion sl ightly in the boys, ' favor. 
Pana has a population of 6 , 200 , and the school unit popu­
lation i s  7 , 500. Taxa ble property in t he unit at pres ent is  
evaluated at $32,043 , 168. Eight schools ,  including one high 
school , make up t he unit.  
In the four larger elementary buildings grades run from 
one through eight . In the three smaller building s  there is  one 
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build ing with grades one through four and two with grades one 
through six. 
To the west, north, and northeast of the city of Pana lie 
farmlands described in the l ocal history as "broad rolling 
prairies of rioh l oamy soil . " To the southeast a somewha t 
hilly region merges into the fringe of a terminal moraine. 
The city itsel f is centrall y located as a farming and trans­
portation center. Indust ries are coal mining, rose growing, oil 
refining, manufacturing parts for greenhouses, and the making 
of parts for electrical appliances. Minor industries include a 
dress factory, creameries, poul try processing plant, and a candy 
facto ry. In terms of expenditure the school unit is the com­
munity's biggest business. 
A rather l arge number of residents work in Decatur, d riving 
back and forth each day. The newest home industry, the Mall ery 
Company, employs more women than men. The number of famil ies in 
which both father and mo ther work grows d ail y. It has been esti­
mated that buying power of the majority of famil ies exceed s $5 ,000. 
There are not many families who do not own a car and a T. V. set. 
Nationality composition has changed littl e d uring the last 
two decades, and immigration has ceased to be a significant factor 
in the popul ation growth. In 1900 there were 727 peopl e of 
foreign birth. In January 1946, twenty-one aliens registered 
with the postmaster. Some of these came to this country as 
displ aced persons. 
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The above population pattern varies little rrom that or 
nearby towns and t heir problems in education are very much like 
those in our own community. 
In the belier that much can be learned rrom a study or what 
ot hers have done in the study or girted children, an attempt has 
been made to rind satis:tactory answers to the rollowing questions 
and to determine to what degree s uch answers are applicable to 
our own particular situation. 
Who is the gif'ted c hild? 
How is he identiried? 
W hat curriculum adjustments have been made ror him? 
To what extent are these problems existent in our own 
situation? 
What recommendations could bring about a solution, or a 
partial solution to these problems? 
CHAP�RI 
THE GIP'l'ED--IN RETROSPECT 
The concept of giftedness is not new. Primitive man was 
able to recognize individual differences. The more he gained 
mastery over his environment, the more apparent these differences 
, 
became. Physical superiority was important, b ut the ability to 
do selective thinking that evolved solutions for the problems 
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confronting him was even more important. Individuals who rated 
high in selective thinking and physical prowess became.the leaders 
and the nobles of the group. They were the gifted. 
Hundreds of years later in Ancient Greece, Plato advocated 
the use·of test s to d iscover those of superior a bility. They 
were the ones in his opinion who should be educated to assume 
leadership in the Repub lic. Suleiman, the Magnificent, powerful 
ruler of the Ottoman Empire in the sixteenth century, sent 
emissaries at regular interval s throughout the empire and among 
conquered peoples to select the most promising youths. They 
were trained in the Mohammedan faith and were developed as 
leaders in war, religion, art, and science. Prior to World War II 
the Nazis employed similar tactics in preparations for military 
aggrandizement. Superior young Germans were given special 
training in every phase of life in all countries in order that 
conquest might be easily achieved. The first years of World 
War II proved the deadly effectiveness of such training. 
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As education developed in Europe, much of it became 
Platonic in its essence. Such factors as birth, wealth, and 
power figured largely in the concept of superiority during 
various historical periods. During the Renaissance and Refor­
mation mental superiority came into its own as a highly esteemed 
type of leadershi�. 
Through the eighteenth and most of the nineteenth centuries 
little attention was given to the ed ucation of the gif'ted. In 
Europe this was an era chara�terized by a poli�ical philosophy 
that all men were created equal and the term "gifted"_ carried 
with it a connotation of special privilege. Curricula were 
designed to offer equal opportunity to those who could obtain 
an education. 
-
The young American Republic generally agreed_ with this 
policy. Teachers, however, in those colonial days found that 
all pupils did not respond favorably to so-called equal 
opportunities. Problems ef the slow learners became more acute 
as school attendance increased . The bright child usually con­
formed to school routine and too of'ten drifted through school · 
with no recognition of his superior abiiity. 
Present-day interest in the education of the gifted in 
all probabilit y stems from Galton's1 stud y (18 64-18 69) of more 
than eight_· hundred eminent personages in the British Empire--
1Galton, F�, HereditarT Genius (New York: D. Appleton­Century Company, Inc. , 1891 , pp. 3Jl-JJ2. -
an attempt to t ind an a nswer to the question as to why some 
persons a chi eve d eminence and others d id no t.  It is  t he 
op inion ot Terman1 that the publi cat ion ot Galton ' s  Hered itari 
Genius in 1869 marked t he beginn ing of a strong interest in 
indivi dual d ifference s  and in t he resultant att empts  to d if­
ferentiate programs in education. 
As early as,1866 , Elizabeth,  New Jersey, d ev ised a plan. 
permitt ing the gifted pupil to ad vance more rapidly than the 
average learner. In 1867 a flexi ble gradi ng and promot ional 
syst em was introduced in t he St . Louis schools. Since then 
some c ities  have made no teworthy adaptations for ind ividual 
d ifference s ,  but generally speaking, educat ional provi sions 
tor t he gifted have been conspicuous ly inadequat e .  A t  the 
present t ime , however , the American As soc ia tion tor Gifted 
Children is  doing outstand ing work in st imulating more wide­
spread interest in ourriculums geared to t he abilit ies ot the 
mentally sup erior. 
1Lewis Terman, _!!.!!.!,. ,  Geneti c  Studies  ot Genius , Vol . I 
( Stanford University , Cali fornia: Stanford U'iifve rsity Pres s ,  
192 5), Preface.  
CHAPTER II 
DEFINITIONS OF GI:F'l'EDNESS AND 
METHODS OF SELECTION BY THE SCH OOL. 
puring the past few years newspaper and magazine·articles 
criticizing our school s have been rather numerous, and it has not 
been uncommon to find among them those who point an accusing finger 
at educators for fail ure to conserve America' s greatest resource 
--the potentialities of our gifted children. No doubt there is 
some truth in this accusation, but educat ors are for the most 
part concerned with developing the pot ential l eadership that 
will keep America the l and of opportunity it has become. The 
.gifted chil d is both an asset and a responsibil ity, not only to 
the school but t o  society as well. If there is any wastage, 
educators know it behooves them to know what is being wasted , 
and to find out just who the gifted are. 
Who are the gifted? How are they sel ected? Agencies 
capabl e of defi ning gifted chil dren as such do not wholly agree 
on any one definition. In most cases the number of the gifted 
seems to be determined by t he limits set in various plans of 
sel ection. If the lower limit of an I. Q. of 130 is set, 
according to Terman approximatel y one per cent of the juvenile 
population if gifted . If the lower limit is an I. Q. of 120, 
as recommended by the White House Conference of 1930,  ap:rroxi­
mately five per cent is included. In some cities such as Detroit 
and Cleveland where there are special classes for the gifted, 
students in the upper five per cent of the school population 
are designated as superior. 
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Other definitions of the gifted have been made on a mo re 
general classification. Ruth.Strang has defined the gifted as 
follows: 
Children blessed with a fortunate combination. 
of heredity and experience. In general they talk 
fluently, and think clearly. Some are especially 
talented. Some are especially gifted socially. In 
any o f  these lines their performance may be expected 
to be consistently superior.l 
There are e vidences of a growing tendency to broad en the 
concept of giftedness. One of the more recent definitions by 
Havinghurst and Hackamack includes those skilled in mechanical 
aptitudes: 
By " gifted child" we shall mean a child who fails 
in the upper two or three per o·ent of his age group . 
in some characteristic which may make him an outstand­
ing contributor to the welfare of society and the 
quality of living in it. Since there are a number 
of such characteristics, and since different children 
possess excellence in different characteristics, 
the total number of child ren selected as "gifted" 
may reach as high as ten per cent of the age group. 
Some of the areas which will be recognized are fine 
arts, music, scholarshi p, dramatics, literatu�e, 
science, mechanical ap:titUde, and leadership • .  
1strang, Rut�, "Guidance of the Gifted," Personnel and 
Guidance Journal (October, 1952), pp. 26-36. 
2 Havi nghurst, Robert, et al., "Tyfes of Children Who Need 
! Community Youth Development Program Chicago: University of 
C�icago Press, 1952 ) , p. 15 . . 
Help," 
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A group of teachers making a special study of probl ems of 
the gifted students in the schools of Jacksonville, Ill inois, 
have come forth with the foll owing definition of the gifted 
child: 
The gifted child is a mentall y  superior indivi­
dual, one whose mental devel opment is accel erated to 
the extent that he deviates markedl y from the average 
and possesses outstanding lreative ability in one or 
more areas of achievement. 
For the most part, educators deal more with the chil d with 
high general intell igence rather than with the o ne with a· 
special talent. It is with that chil d and his program that. 
this study is chiefly concerned . 
One of the earliest means of identifying the mentall y  
superior chil d  was reliance on the judgment of the teacher. 
The teacher, · espec.ially the first grade teacher, sees chil dren . 
about as unsel ected as they can be, and next to the parents, 
knows more about them than anyone el se. Teachers also learn 
many things about chil dren that cannot be disclosed by tests. 
They are in a position to know much abo ut the chil d' s  physical 
health, his emotional maturity, his social adjustment, and 
scholastic achievements. Knowing the chil d and his school 
history, they are also alert to many of the underl ying causes 
of atypical behavior. 
l Ford, Courtney , Principal, Washington School, Jacksonville, 
Illino is. 
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In spit e of the fa ct that t ea chers can b e  of great help 
in t he identi f i cat io n  o f  gi�ed children, many educators t oday 
are o f  the opinion that i f  t ea cher j udgment were the sole 
cri terion for such identificat ion, the ma j ority of gift ed chi ld re n  
would rema in und is cove r ed d uring the ir s chool c a re ers. 
The content i on i s  that many teachers mi s take conformity 
fo r an indi cati on of high inte l l i gence. The neat, obedient ,  
and fri endly child i s  likely to b e  o v e r-ra t ed ,  while t he child 
who i s  indepe ndent in behavior a nd a sk s  que st i on s  insistently 
is likely to incur t he t eacher's d i spleasure . The re i s  also 
the matt er of personal bias where in t he t ea cher may b e  in:rluenc ed 
by fami ly ba ckground, unp repos ses sing appearance, or some odd ity 
in speech or manner. Teachers somet imes ov erlook the factor of 
chronologi cal age and fail to bear in mind t hat the gift ed child 
is usua lly a y ea r  or two younger t han his classma t e s. The child 
who i s  "old" for t he grade may a chieve high t e st s c ores, but he 
cannot be consider ed super ior. ·  The ·chanpes are he i sn't even 
average. 
Some times cumulative record s  and school marks are used as 
crite r ia o f  s uperior intell igence. Both may be a halp or they 
may be faulty instrument s  of measurement a ccord ing t o  the 
variance in teac hers' grad ing. Terman and Oden1 say t hat 
1 Terman, Lewis, and Oden, Melita, Genet i c  Stud i e s £!. Genius, 
p. 26. 
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d iscrepancies between teachers' marks and scores earned in 
valid achievement tests are sizeable. 
In any classroom a prel iminary census of the gifted can be 
taken through group testing. The method is a feasible one and 
serves as a screenin g process for further testing of those who 
earn especially good scores. 
L eta Hollingworth, who l aid much of the ground work in 
special education for the gifted, thought that a standardized 
test in the hands of a capable psychol ogist was the most valuable 
tool in the selection of those with superior intell igence. Most 
educators have substantiated her idea. They cl aim that standardize 
tests are scientific in construction and serve as good instru­
ments of prediction. They argue further that these tests cons­
titute a democratic proced ure inasmuch as they take no account 
of socio-economic level s. 
Tests, however, have their l imitations and none have been 
devised to d esignate with any degree of accuracy the existence 
of special tal ent or certain personal ity traits. As d iagnostic 
instruments and instruments of prediction, tests are much more 
effective if supplemented by intelligent study of the chil d 
himself and his day to day performance. 
In reality there is no such being as a typical gifted child. 
In the foll owing observations an attempt is mad e by the writer to 
approach a "composite" of the pupil of superior mental ability 
who makes a satisfactoryr .. �djustment in the intermediate grades. 
, 
Altho ugh he may be a y ear or two younger t han h is cla s s­
mat e s, the gifted pup il i s  often th e b est phy si cal spec imen 
in the c la s s . H i s  a cademic performance is con sistent ly h igh. 
He i s  a rapi d read e r  and for the most part, an a v id one who 
comes forth with i nt erest ing evaluat ion s o f  what he ha� read. 
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He enjoy s report ing t o  h i s  classma t e s on books he has read, 
e sp ecially if the y a re s tori e s  of adventure or b iographie s  of 
his favorite hero e s. Stori es of l ong a go and or far-away pla c e s  
also appeal t o  him, and he i s  qu i ck to detect and enjoy t he 
incongruitie s  i n  "tall tales"; it i s  not unusual for him to 
invent and write d o wn  a few "tall t a l e s" o f  hi s own. He usually 
l ik e s  po etry, and h i s  -interest here l eans toward t he narrative . 
H i s  arithmet i c  l e sson i s  fini shed in much l e s s  t ime t han 
is required by most o f  t he cla s s .  He will d o  extra problems 
but shows d ecreas ed i nt erest if "more of t he s ame" espec iall y  
in computat ion problems i s  d ol ed out t o  him. H e  shows int erest 
in findi ng pract i ca l  appli cat i on o f  a rithmet i c  in hi s s cheme of l ife. 
He sh ows int erest in maps of all k ind s, and he find s  history 
and g eography most int erest ing. On h i s  own ini t iative he use s  
ency clopedias and ot her re fe renc e s  t o  o btain further information. 
He ha s b een known to organ ize c ommitt ees to look up and share 
informat ion other than tha t  given in the t extbook. In hist o ry 
clas s  he has quest i oned mor e  than o nc e  what the course o f  
hi s tory might hav e been had a cti on other tha n  that d e scribed 
been taken. 
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Creativity is one of his most interesting characteristics. 
It may take the form of illustration of some poem or incident 
in some story he has read. It is not unusual for him to bring 
to school an illustration of recently discussed historical events 
that he bas worked out at home. He l ikes to reproduce scenes 
in diorama, too, and k nows how to get just the right help from 
the rest of the class in his necessary research. He dotes on 
experime·nts in science and his curios! ty about natural pheno­
mena surreunding him is as insatiable as that of Kipling•s 
Elephant's Child. 
He likes his job as one of the editors of the class news­
paper and feels he really has to produce becau se the "other kids 
elected him." He takes to parliamentary procedure in the school 
civic club and carries a certain amount of it over to his 
"Club House" where his "gang" holds forth. He has an "office" 
i n  this club, too, because in the vernacular of his "gang" he 
can "think of so many good things to do and make." 
The gifted child, boy or girl, is much i nterested in games 
and sports .  The boy likes football, basket ball, and is usually 
an arde nt baseball fan. In the spring his collection of pic­
tures of "Big Leaguers" steadily encroaches upon available bul­
letin board space , but he c an put his finger on any picture there 
and give a most logical explanation of t hat particular player•s 
value to his particular team. 
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Gi�edness is not synonymo us with perfection and, the gifted 
one is not above getting int o his normal share of mischief. He 
uses his own initiative to combat agression and usually he can 
be reasoned with; however, he often sees his own shortcomings, 
and sometimes makes his own suggestion as to what course of action 
shall be taken if guidance is skilltul on the part of the teacher. 
Identification of the gifted as such is not a simple matter. 
Intelligence tests are used as criteria, but.a test or set of 
tests can give only a certain amount of information. Ma ny other 
factors enter into the selection �nd these factors, and methods 
of selection may vary from locality to locality. The following 
has been selected in proof of how methods of identification may 
vary in areas in California that, geographically speaking, are 
practically contiguous to each other. 
For example, in San Diego, the following termi­
nology has been agreed upon by the committee working 
with the gifted; The term gifted refers to the 
student group having I. Q.' s at or above the· third 
standard deviation above the mean. In keeping with 
the basic philosophy of the Santa Barbara schools 
regarding the importance of many related factors 
in determining the total personality of the stud�nt 
no definite limits in I. Q. are set. Teacher obser­
vations and evaluations are considered most iinportant 
means of identifying such pupils since it is the 
teacher who is able to observe and judge performance; 
work habits, creative ability, and abstract thinking. 
In San Francisco a comprehensive testing program is 
in use from the elementary school through the high 
school. The abilities and achievements of the pupils 
are evaluated and the top two per cent are considered 
"the gi�ed."l 
1witty, Paul, and Bloom, Samuel w., "Education of the Gi�ed, " 
School and Society, LXXVIII, ( October 17, 1953 ) , p. 114. 
CHAPTER III 
PROBLEMS OF THE GIFTED 
While gifted individuals usually make satisfactory social 
and emotional adjustments, there are those whe fail in this 
re�pect. 
I The problem of infrequency faces the child of the extremely 
hig h  I. Q. If he happens to live in a rural or semi-urban com­
munity his problem is all the more aotue; his very giftedness 
may be a cause of exclusion from groups of his own chronological 
age. His pr oblem is a problem of school admin istration as well. 
Classrooms are geared to meet the n eeds of the average and those 
at the ext remes are the ones most likely to be neglected./ 
( Discrepancy between an advanced intellectual level and 
physical development is another cause of maladjustment. In t he 
intermediate grades such discrepancy is often the root of behavior 
problems. The seriousness of the problem e xists in direct pro­
portion to the child's desire to.compete successfully with his 
classmates in games and feats of physical s kill ( Intermediate 
grade levels represent an age when th e sense or feeling of 
belonging t o  a gro up is all-important; gifted children have been 
known to make studied attempts to conceal their giftedness in 
order to be accepted as one of the "gang. " 
The above pro blems necessitate guidance, and skillful g uidance 
at that, on the part of school p ersonnel. 
1 3  
In what ever a ction is.taken it must constantly b e  borne in 
mind that the ch ild with the problem is a child , and not an 
adult in miniature. His intell ectual need s may approximat e tho s.e 
of an adult , but he still ha s the inherent right to grow.'' a s  a 
child . As such,  he has the same need . for love and security as 
any other growing child . He must  al so have that. s ense of 
achievement tha t apparently wa s lacking in Russell ' s  ca se. 
Rus sell was menta lly superior to all but two of the boys 
in his clas s ,  but he lagged behind them in phys ical d evelopment . 
He oft en a sked to stay in the schoolroom and read whil e the 
others went t o  play. sa ying he didn' t  want to play b ecause his 
legs hurt. His fa ilure to compete in games and stunt s with his 
cla ssmat es became a real sour ce of trouble. Una ble to hold his 
own in d isput es , he took to name- calling and refused to s ee that 
the pro voked response was in sixth grade· vernacular , "just what 
wa s  ooming to  him, "--rather than a premeditat ed a ct of agression. 
In a conference wit h the instructor of phys ica l education 
it wa s  d ecid ed tha t Rus sell would be given specia l  help in 
developing some of the skills needed in playing baseball . The 
nur se was al so called int o conference because Russell complained 
that his legs hurt when he tried to make the ba ses. She advise& 
a complete physica l examina tion and a limitation of  activities 
involving running . 
. 
Rus sell was acquiring some skill a s  a hit ter and the boys 
agreed among themselves t hat if Russell would just hit that ball 
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hard enough one of the m would "run base s "  for hi m. The b e st 
runner wa s chosen fo r th is ta sk , and t here was. co nsidera b le 
e xc itement o ne day when the group ca me in fro m recess and 
a nnounced , "Russ hit a ho me runt It was a da ndy!" Russell 
fai rly "glowed " the rest of th e da y ,  and not on ce d id he need 
t he t ea cher ' s re mind er "t·o get to work . " His prQgr e s s  toward 
sat isfa ctory ad j ust �ent within the group was slow uphill work, 
b ut it wa s u phill , and that in itself was most s i gnifi c ant . 
So me ch ild ren of superior int ell i gence tend to concentrate 
upon the int ellectual t o  the e xcl us ion of ot he r  a ct i viti e s., In 
Sal ly ' s ca se thi �  be ca me a proble m due to par�nta l  pressu i"e .  
Sally was an attra ct ive , well man nered cP.i ld wit h  an I .  Q. tha t  
a pproa ched 130, a s  mea sured by the Cal i forn ia Mental Matur ity 
Test. Her mother was ambi tious for Sall y  tp e xc el her cl a ssmat e s  
i n  a eade mi e  a chieve me nt .  Sal ly e xerted her energ i e s  toward t his 
end to the d egre e  she b ecame unpopul ar with the rest of' her 
clas smates. When no minat ions were mad e  for o ffi cers f'or the 
s chool civi c club , Sal ly' s na me was never p ut up . She was 
ca pabl e and attr�ctive , but parental p re ssure to e xcel had 
ingraine d  i n  Sally - a-· s ense o f'  superior! ty that was uncensoiously 
�esented by her cla s smate s .  
Sall y  pa s sed on into the seventh grade and i nto a much 
larger build ing ,  and he r moth er ' s a mbit ion for her s e e ms to 
have been real i zed since she takes pride in tell ing " Sally has 
made stra ight A' s all year!" 
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Classmates' resentment of the gifted child 's scholastic 
superiority can be built up to the point where life in the 
schoolroom can be made really miserable for him. Such resent­
ment has more, likely than not, sprung into being, not because 
of any existent superiority , but from listening to constant 
adult approval of the possessor of giftedness, especially when 
the non-possessor of giftedness reads into such praise an 
implication of his own shortcomings. 
Here is a situation wherein the teacher's leadership must 
function at its best while seeming not to function at all. If 
Jimmy has pro duced an outstanding piece of wo rk in his illustra­
tion of a story read by the class, it is well to center any 
adult approval or praise upon the work itself, not upon Jimmy. 
It then behooves the teacher to find sanething, no matter how 
infinitesimal, to commend in what Johnny has done. She may 
remark, "I like the way Johnny has shaded the green in his tree." 
Nine times out of ten the other members of the class express their 
liking and Johnny has the feeling that his effort has been duly 
rewarded. 
Children in the intermediate grades recognize individual 
differences and are usually generous in according honor where 
honor is due. It is not at all uncommon to hear such remarks 
as the following: "Jimmy can draw the best picturesi" "I  think 
Mary is about the best one in the class when it comes to fractions." 
"I like the way Rober t read tha t  poem. Wish I could read like that." 
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If they are gener0us in according praise, they are equally 
generous in their evaluation of e ach others shortcomings. _ This 
"evaluation" is, for t he most part, ta ken in good grace because 
it h as its origin within the group. The same group is capable 
of operating as a "deflationary" device should the superior 
studen t become too impressed wi th his giftedness • 
.I' Another problem to be considered in this category is the 
tendency of some gifted ch ildren to concentrate too m uch on a 
special g ift or talent. Such concentration, however, is not 
likely to develop into a serious personality problem unless a 
child uses it as an escape mechanism. 
' The discrepancy between the achievement and the potentiality 
of the gifted pupil is a matter of greatest concern to teachers. 
Many a gifted pupil has gone through school classified as "poor 
average" simply beca use he was satisfied by an achievement level 
which r ated the minimum p assing grade. The ready-made answer is 
that the curriculum set before him does not challenge his ability. 
The answer is not as simple as t�at . 
� First of all the teacher mus t be sure that the gifted one is 
an under-achiever. Her best way of finding a correct answer to 
this implied question is through the use of standardized intelli-
gence and achievement tests. Tests need to be implemented by all 
the knowledge she can gain about the ch ild's history and background. 
Factors other than those of curriculum operate too in causing 
a child to be an under-achiever. Some physical di sfUnction, or 
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emotional instability caused by insecurity in the home background 
may be underlying causes of the discrepancy between achievement 
and potentiality. A child who starts off to school in the 
morning with the attitude tha t "nobody cares about me," is 
beaten before he even reaches school. It is vitally important 
that his achievement or lack thereof be of prime importance to 
someone. 
An understanding teacher can do much tor such a child but 
she can't do all that is needed in his case; there are time 
limitations imposed on her it she is a teacher in an average 
classroom. Hence referral to school counseling service or 
welfare committee may be necessary before a solution may be 
reached. Then, and not before then, he as a gifted indi vi.dual 
is ready to have a "challenging" curriculum set before him. 
If the· teacher inf ers that the under-achiever is disinterested 
or merely lazy, a good procedure is to find out where his special 
interest lies and begin building his special enr.ichment program 
from that point. The child's special needs and interests form 
a sound basis tor any type of program to be planned for him. 
If he is not give n the chance to develop his giftedness in the 
right direction, he may become a dept in findin g oppor tunities 
for expending it to the detriment of himself and society. 
The exception which proves the rule may be the gifted 
individual who has a particular reading di fficulty� In cro'Wded 
classrooms the superior pupil is quite often left to fend tor 
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himself because the teacher may feel that if there is an y situa­
tion wherein a gifted pupil can get along on his own it is the 
reading situation. 
This of course is fallacious. Whether it is apparent or not 
the gifted need gu idan ce in reading just as the less gifted do. 
Much more, however, is expected of the gifted pupil and the 
possibility of his acquisition of p9or reading habits is never 
completel y ruled o ut of the picture. Poor reading habits, in 
his case, may be due to lack of proper guidance or failure to 
master some particular phase of the reading process. In either 
case individual attention will do muc h  to alleviate the situation. 
The teacher's help in the selection of books cou pled with 
the suggestion that he help the other pupils by sharing what he 
has read with them may be just the incentive needed to help .the 
gifted individual surmount his particular difficulty. 
' Gifted pupils in the classroom can do much to help the slow 
readers. Their help is given most effectively, however, when the 
slow reader asks a gifted child for help or when a gifte d child 
asks to help a less gifted one who is one of his particular 
friends. 
No one interested in t he education of the gifted will deny 
that the general concept of the gifted child needs to be changed. 
Changing the existent co ncept, however, involves separation of 
the public. from one of its pet stereotypes. 
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The stereotype of the gifted child exists without basis in 
fact. In the minds of to o many people he exists as the cartoonist 
has portrayed him. The picture is all too familiar: poorly 
developed p hysique, :flat chest, spindly arms and legs, a rather 
large head with bulging fo rehead, and eyes that stare solemnly 
at the world through horn-rimmed glasses. With this picture in 
mind one oan appreciate the attitude of the father, who', when told 
that his son had earn ed an I. ·Q.. of 150 plus on an intelligence 
test remarked, "Good heavens! All I want is a red-blooded 
American boy--not one of those brig ht dopes." 
Fortunately the oddity created by the cartoonist does not 
really exist, but misconceptions of him linger on in the minds of 
many peo ple. One of these is the belief that nature, in order to 
compensate for a poor p hysi que, doles out a brilliant mind. 
Nothing could be farther from the truth. Studi es, s uch as those 
made by Terman, have shown that mentally gifted children w ere 
superior to other groups in all physical traits and in most phy­
sical characteristics as well. 
There are those who contend a mentally gifted child will 
grow into an adult of average mental ability • .  Studies made by 
Tern:an, Oden, and others have proved conclusiv ely that a child 
of superior intell igence grows into an adult of superior inte lli-
, 
gence. Others claim that a gifted child is emotionally unstable; 
that he tends to sit around, and takes no interest in games . 
Studies by Nollingwoth have proved that the gifted child is more 
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mature emotionally than the average child of the same chrono­
logical age. 
As a group, gifted children take a keen interest and often 
excel in games and athletic contests. They shGW a tendency to 
choose playmates of their own mental age who possess comparable 
skills and dexterity. 
Terman an d Oden have throug h tests and reports ther eof 
sought to rid the public mind of existing misconcepts of the 
·gifted. It seems that the eradication of such :fallacies can 
only be brought.about by educating the community to the realiza­
tion of the true value of giftedness, and to their responsibili ty 
for sharing in the development of that giftedness for the good 
of society. This will not be done overnight, but the initiative 
has been taken and educationally speaking, better days fo r the 
gifted may be just around the col'Tler. 
CHAPTER IV 
CURRI CULUM ADJUSTMENTS 
Educa tor s are gen erally agre ed upon the serious neglect 
o f  the gifted chi ld in o ur educ ationa l  set-up but hold confl ict ­
ing op inions a s  t o  j ust wh .i ch type of c urri culu m adjust ment 
consti t ut e s  t he b est p ro gra m  for him. At prese nt thre e t ypes 
o f  curri cul um ad just me nt ,  a cc el eration , segregation ,  a nd 
enr ic hment progra ms are generally u sed in ma king pro vi s ions for 
t he gi fted . 
I .  Accelerat ion 
Acc e lerat io n has p roba bly been the mo st common t ype of 
adj ust ment used . Many arg uments have been advanced for and 
against it. Grad e s kipping , a common practi ce in t he pa st , has 
bee n c r it i c i zed b e cause i t  fre quent ly pla c ed t he child in a 
group where he  was unabl e t o  c ompete phy s i cally and socially 
wi th the me mbers thereof. Ano ther argu ment advanced a gai nst 
a c celerat ion wa s that in skippi ng a grade the child mi ssed needed 
tra ining in certain funda mental s kill s .  Exp eri ences in the past 
have sho wn t ha t  it is quit e  pos sible fo r a ccel erates to absorb 
only the int ell ectual pha ses of subj e ct matt er, with littl e  
rea l i zat ion of the ir soc ial or e conomi c meanings.  
At present ,  arg ument waxe s strong in favor of progra ms o f  
mod erat e a c c el erat ion . The strength o f  the a rg ument ha s gro wn  
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o':lt of the research of the past few years. Pressey, who thinks 
grade skipping represents the worst method of "facilitating the 
educational progress of a youngster" is certain that accelera­
tion is a "most misunderstood concept."1 Ed ucators holding the 
same opinion on acceleration as Pressey contend it is a waste of 
time for superior students to put in twelve y ears learning what 
they are capable of learning in eleven years. The twelfth year, 
they argue, could be spent in college subjects, permitting the 
stud ent to enter college with advance standing. A rapid advance 
curriculum permits the gifted individual to get an earlier start 
in his career. This time saving element, Pressey seems to think, 
is of greater importance than the extra year spent in school in 
an enrichment program. 
Adjustment via the rapid-advance curriculum bas been sue-
I 
ceasful in the schools of Baltimore, and experience there has 
shown that superior students may be accelerated one or two years 
with no harmful effects. In the case of tpe very highly gifted 
acceleration may be even greater. 
In Illinois, rapid curriculum advance programs have been 
inaugurated at New Trier High School in Lake Forest, and in the 
Oak-·Park--River Forest High School. Beginnlng with their sopho­
more year the gifted students are advanced steadily in their 
1 . . Pressey·, s. L. , "That Most Misunderstood Concept--Acceleration,' School� Society, \ February 20, 195 4), pp. 5 9-60. 
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subjects, and as seniors are able to take college freshman work 
in one or two subjects. In cases where two years' acceleration 
is advocated it is deemed advisable to take one of these at the 
high school level. At the elementary level most plans for· 
accelerates usually favor acceleration of one year. 
An interesting program of rapid advance curriculum is the 
one now in progress at Bryn Mawr Public School in Chicago.1 The 
percentage of superior children in this school has always been 
rather high and the programs of enrichment which have been general 
in the past are now implemented by a limited homogeneous grouping 
plan set up for pupils who needed more activity than that provided 
by the enrichment program alone. The present.plan was inaugurated 
as an experiment in February 195 5 .  Thirty kindergartners were 
chosen for the first group. The selection was made on the basis 
of mental ability tests, plus teacher observation of physical 
development, emotional stability, and social maturity. The only 
goal set up was that of permitting the child to progress at his 
own best rate. 
The progress made turned out to be so rapid that the group 
at the end of the sixteenth week began work in the second reader. 
Progress in arithmetic, spelling, and composition was almost as 
remarkable. 
1Page, Richard (ed.), "Three-Way Plan for Gi�ed Pupils," 
Educational Progress, Bureau of Curriculum Development, Chicago 
Public Schools, 228 North La Salle Street, Chicago, (June, 1956)_, 
pp. 5-6. 
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Standardized �chievement tests were administered at the· 
end of the first grade. They showed that the children' s work 
was superior, and in reading and arithmetic, the median scores 
for the class wer e at beginning third grade level. This first 
class proved �o successful that similar gr oups have been started 
during each of the past two semesters. The administrative staff 
plans the additi9n of special groups until the entire school 
operate� on a tVtO-track plan. Present progress indicates that 
the larger_number of pupils in these groups will reach eighth 
grade achievement at the end of six years. Some will reach ninth 
grade acl;lievement. . There is agreement among the faculty members 
tb,a_t �o child receive more than two semesters of double promotion. 
An i�ter esting possibility being given careful consideration 
by the schQol is the interposition of one-semester non-academic 
breaks in the children' s wor k. These breaks would occur every 
thir d year, freeing the pupils.for out-of-school stud y under the 
guidance of enthusiastic and creative teachers. It: is difficult 
to _tmagine a better laboratory classroom than Chicago, with its 
museums, art galleries, ind ustrial plants and business establish­
ments. 
Acceleration as defined by Pressey does not imply the 
skipping of any of the fundamental skills. The gifted child 
acquires these skills in much less time than the average pupil 
because his rate of growth and development is faster. To keep 
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him in a program geared to the ability of the average is a denial 
of this basic fact. When the program fails to challenge him 
there is a possibility of his sinking into mediocrity and being 
�ontent to remain there. 
Illustrative of the need for special work with the gi�ed 
children is the case of Susan, a pupil in the Pana School System. 
Susan was a superior pupil whose work was becoming rather slipshod 
after two months' outstandtng work in the third grade. Her teacher 
felt the reason for Susan' s apparent disinterest lay in the fact 
that the third grade program, even with the enrichment attempted 
by the teacher, failed to challenge Susan' s real ability. The 
teacher felt acceleration was the answer to the problem. After 
conferring with the principal, Susan' s parents were called into 
conference. Her father expressed willingness to let school authori­
ties decide the matter, but her mother seemed dubious about the 
proposed promotion. She said she was afraid Susan would lose out 
in her acquisition of the fundamental skills, and suffer the 
handicap of trailing where she had hitherto been a leader. 
Susan was taller than her classmates and seemed much more 
mature in her school adjustment. Her mother said Susan had 
always chosen her friends from children a year or two older 
than herself, an d had enjoyed a certain amount of leadership 
in her group at the school previously attended. She had been 
given a program of extra work when she entered her present school 
as a transfer second grade pupil and still had had ·time to help 
the slow readers. 
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Sinc e the mother questioned the advisa bili t y  of a ccelerating 
Susan, i t  wa s d ec ided to keep he r in the third gr ade with some 
Provi sio n fo r an enrichment program. 
SUsan' s tea cher , ho wever, was not sa t isfi ed with her 
progre ss under thi s plan. Since the third grade happe ned to 
have a numb e r  of slower learners , the t eacher fe lt it was a 
wa ste of Susan ' s ab ility t o  b e  grouped a t  all with them. The 
room was a double grade room ( grades t hree and four ) with a 
slow group making up a consi derable port ion o f  grade three . The 
tea cher considered the double grade arrangem�nt an advantage in 
Susan' s ca se , si nce acceleration wo uld not mean ad j ustment in a 
st range gr9up . 
The f�ct tha t the enri chment program provided was not a full 
challenge to Susan' s ability was a co ntinued source of worry t o  
her tea cher. She asked that Susan be given an a chievement test . 
The results were as she had anticipated . Susan had achieved a 
4. 9f rating i n  subj ect s  other than reading and geography. 
Read ing wa s at the b eginning sixth grade level , whi le geography 
rat ed s ome what lower than 4. 9 .  The explanat ion o f  this was the 
fa ct that Susan had not been in a g eography c la ss and some of the 
terms were unfamiliar to her. Thi s ,  t he teacher pla nned to  
remedy through indiv idual instruct i on .  
Susan' s mother was again called int o confe rence .  This time 
t he teacher did the unorthodox ,  b y  bringing out the test and 
showing t he mot her the result s a chieved thereon . When it was 
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explained that ·much ·of Susan's time was being wasted in her 
present grouping, the mother gave consent to the prometion on 
the condition that if "the stretch ever proved too great, "  
Susan was to go back to her former group. 
That was six months ago. Susan became a fourt·h grade pupil, 
and a happy one at that. With individual instruction, her 
achievement in geography was soon brought up to the level of her 
usual scholastic achievement, and Susan was promoted to t he fifth 
grade at the end of the school term. 
· II. Segregation 
Advocates of ,sp�cial classes assert that gifted children 
are not sufficiently challenged by the work of the r�gular class­
reom. If his ab·ilities go unchallenged, .he fails to use and 
develop his gifts. They favor the plan of grouping the gifted 
in classes where they are not hampered by the less favored groups. 
Such a plan forms the basis ef operation in the elementary school 
of Hunter College, and in the majer-work classes in the Cleveland 
schools. 
Cleveland was one of the first cities to attempt te meet 
the needs of the gifted child through major work classes. The 
plan has been in operation long enough to be proven educationally 
Sound and has become part of the regular school program. At 
present there are forty-two such cla-s·ses in operation. 
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Enriclnnent is the keynote upon which major work c lasses 
are bu.ilt. This enrichment although keyed to the abilities and 
interests of the individual pupil in no way encroaches upon the 
work of the grade beyond •1 
Since gi�ed children have a longer attention span and 
master the essentials o f  the curriculum. in less time than average 
pupils, larger units of work are planned. Work habits are stressed 
and pupils are responsible for collecting their own materials and 
�udgeting their time. Each child is encouraged to work to 9apa­
city, but no one is pushed. 
Each semester mental ability tests are administered by t.he 
bureau of educational research of the Cleveland board of eduoa-
tion. Children earning high scores are given other tests by the 
school psychologists. If the scores are s till high, principals, 
teachers, and psychologists confer as to the adv isability of 
placing these children in major work classes. Each child's 
physical development, emotional maturity, and social adjustment 
is take n into consideration. If there is a consensus of opinion 
that the child would profit from such a move, a home visit is 
made by the supervisor of the major work department of the board 
of education to discuss the plan with the child's parents. 
Parental consent is usually forthcoming,· and the child is trans­
ferred to the nearest school having major work classes. 
1Norris, Dorothy E., "Tailor-Made· for High I. �. •s,tt N.E.!. 
Journal, Vol. 42 , {May, 1953), pp. 276":'2 77. 
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Although these .children are segregated they are by no means 
isolated from the rest of the school program. They accept 
leadership responsibilities in the regular school activities 
and participate in play activities. Pupils of major work classes 
also learn that by virtue of their giftedness they have a special 
responsibility to society. 
Sumption, who mad e a thorough study or Cleveland' s major­
work classes, found the major-work program developed a greater 
sense of social responsibility and its members held more positions 
o f  leadership. They received more scholarships and citations. 
Sumption also found that critical thinking was developed to a 
greater degree as well as more ambitious attitudes toward the 
choice of a oareer.1 
Institution of special classes tacitly implies segregatio n 
of pupils within our public school system. Paul Witty argues 
against such a policy on the basis that sufficient data are not 
available to "warrant an unqualified endorsement of segregation." 
:Factors in his belief are the possibility of conceit on the part 
of the gifted pupil, and his inability to mingle with the rank 
and file of children. It is further argued that the child is 
predestined to live in an unsegregated world. · 
Some writers, including Witty, estimate that approximately 
half of our gifted children are found in small cities and semi-
l . . Sum�tion, M. E. , Three Hundred Gifted Children, World Book 
Company, (Yonkers-on-the-Hudson, New York: 1941) . 
30 
urban areas where it is neither feasible nor possible to have 
�he special classes found in populous areas such as New York, 
Detroit or Cleveland. 
There are also those to whom special classes connote 
privilege inconsistent with the democratic ideals of American 
education which insures equal opportunity to all. It must be 
,,· 
pointed out, however, that equal opportunity is not synonymous 
with identical opportunity. Rather it must be construed that 
American democracy insures to each child equality of right to 
educational opportunity that will enable him to grow and develop 
in accordance with his gifts and capacities. 
While it is true that the c hild must live in an unsegregated 
world, some doubt might be expressed as to the hundred per cent 
absenteeism in either the world of the child or that of the ; ' 
grown-up. Whether they are conscious of it or not, children do 
a great deal of segregating on their own. This tendency of 
children to choose their own levels in their peer relationships 
was brought out in a research study made by Walter Barbe. 1 
Two hundred forty-four children in grades four to seven in 
three public elementary schools in Kent, Ohio, were used in the 
test. The measure of intelligence used was the total mental 
factors on the California S-2 test of Mental :Maturity. The mean 
1Barbe, Walter, "Peer Relationships· of Children of Different 
Intelligence Levels," School and Society, LXX:X (August 21, 1954 ) . 
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I. Q. was 104 with a range of 65-140. A sociometric procedure 
in which each teacher asked her pupils to list the names of their 
three b�st friends, was used. The I. Q. 's of the children and 
that of their friends were recorded. An interesting fact noted 
was that while I. Q. 's below 80 were limited, no child on that 
level chose a friend whose I. Q. was over 120. Some of the 
findings were as follows: 
l. The above-average age group showed more preference for 
children of higher intelligenoe than did the below-average group. 
2. Slow-learning children chose their friends from the 
120 I. Q. level downward. 
J. Bright children chose their friends primarily from the 
abo ve-average group but only thirty per cent from their own I. Q. 
group. 
4. Bright children were chosen by the average group as 
friends far more frequently than were slow-learners. 
The elementary school of Hunter College in New York City 
is a school devoted exclusively to the education of the gif'ted 
children between the ages of three and eleven years. An enriched 
curriculum rather than an accelerated program is planned in this 
school. Each teacher's program includes one free day every week 
since teachers are encouraged to arrange weekly excursions. 
Parents, also, take small groups during school hours to places 
of interest, such as printing shops, leather factories, and 
newspaper offices. Thus a generally enriched and varied program 
of instructi on offers unusual opportunit ie s  for t he several 
hundred chi ldren of high I .  Q. ' s  enroll ed in this school . 1 
III . Enr ic hment 
)2 
Some writers , Paul Witty among them, e st ima te t hat approxi ­
mat ely hal f  o r  our gift ed childre n are round i n  small cities  and 
urba n a reas where it i s  not fea sible to operate sp ecial cla s se s  
for t he girt ed a s  some large c i t ie s  d o .  For the se children an 
enrichment program offers many opportunitie s , minus some or the 
di sadvantages of a c celerat ion or segregat ion .  I n  t he smaller 
c i t ie s ,  an enri chment program i s  a feasible plan for t he average 
c la ssroom ,  s in ce it provid e s  'for work with' both gift ed and het er­
ogeneous group s plus the advantage of sub-grouping for spec ial 
pro j ect s. 
Through the unit approa ch , e sp e c ia lly in the intermediate 
grades , provision is  mad e  for a wide range of read ing and of a ctivit i ed 
around a c entra l  i nt ere st . It i s  an approa ch where in ea ch child 
can contribute in terms of his own l evel of a ch ievement . There 
are many opportuniti e s  for independent r esearch a s  well a s  oppor­
tunities  for integra t ing so c ia l  studie s ,  language arts , music , 
and a rt i st i c  e xpres sion • .  The gift ed child usua lly lead s a l ife 
f il led with a variety of int erests a nd any program of enri chment 
should provide opportunity for creat ive expression of those 
1Brumbaugh, Florence , "A School for Gifted Children , "  Childhood 
Education , Vol .  XX, (March, 1954 ) , pp. 325 -327 . 
interest s. Act ivit ies that are mere busy work or const itute 
"mo re of the same" are to be  avo ided . 
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A good enrichment program provides a variety of intellectual 
and non-intellectual skills . Hobbies  have. educational value and 
a child who has no hobby should b e  encouraged to develop one . 
Some g ift ed children have interesting collect i on s  of butt erfl ies 
and ot he r insect s .  Others collect rocks or exp eriment with 
chemi stry set s. If too many hobbies  are t aken on or i f  hobbies 
succeed eaoh other rapidly , much of the educat i onal value is lost . 
Leta Holl ingworth suggested four types of enrichment that 
could improve the program of the gifted and yet not interfere 
with the regular school program. The ·suggestions were as follows : 
1 .  Introduc e  the child to a study of c ivilizat ion. 
2. Introduce a study of b iographies . 
J. Study modern languages .  
4 .  Provide for development of a spec ial g i ft or talent . 1 
In thi s .  list the writer would like t o  include the following : 
1 .  Studies o f  everyday soienoe a bout us.  
2. Music  appre c iation adapted to t he chil d ' s level . 
J. Songs in hi story. 
4 .  Stories of great art ist s .  
In the int ermed iat e grades of mo st school s the child , gifted 
and otherwi se , is introduced to a st udy of our heritage of  
1America n  Asso ciat ion for the Gift ed , The Gi�ed Child 
( Boston : D .  c .  Heath and Company , 1951 } , p.-or-64.  · 
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civilizat ion. At thi s age ohild ren a re g�e�tly interest ed in 
what happened long ago and for extended read ing, they have access 
to many good books with authent i c  baokground s in history .  
Bio graphy is becoming more and more popular wi,th inter­
med iate pupils.  There are probably two reasons for t hi s :  
1 .  Writers of books for children have given more att ent ion 
to thi s  phase of wri t ing in recent years . 
2. Biographies may be procured on several levels of read ing 
d i ffi cult y .  
Thus i t  is poss ible in one room to  read the life story of 
Ben jamin Franklin on at lea st three read ing leve l s .  Of c ourse , 
t he one read by the gifted child i s  richer in content , but he 
can enri ch hi s own experience by sharing what he ha s read with 
an aud ience , interested be cau se they , too , know whereof he 
speaks . 
The stud y of a fore ign language is  a program enri chment 
which promi se s t o  become a "must" in the future . It i s  one of 
t he best forms of enri ohment in a program for the gifted .  These 
children are our potent ia l statesmen and tomorrow' s amba ssadors 
of good-will.  Sat i sfa ct ory int ernat ional relat ionships exist 
to t he degree t hat one na tion knows and apprec iates the culture 
of the other. A knowledge of a nation ' s language i s  basic to 
this appre c iation .  
I n  any enrichment program planned for gift ed pupils , d epth 
should be considered as equal to if not more important t han scope . 
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The gi ft ed ,  as more t han one wr iter has sa id , should be en couraged 
to "delve more d eeply into t he ir sp ecial int ere st s. " They a c qu i re 
fa c t s  read i ly , b ut they a l so ne ed to lea rn to think cri t i cally 
to evaluate fact s in the ir t rue perspe ct ive . Thos e who a re so 
conc e rn ed a s  t o  why Johnni e can ' t read should p erhaps b e  even 
more conc erned about "pa ckaged t hinking" that i s  hand ed t o  
Johnni e  from every d ire ct ion v i a  our mod ern means of communi cat i on. 
A few yea r s  hence ,  t he gifted chi ld , grown up , will i n  all 
p robability b e  di s seminat ing hi s own part icular brand of thinking 
over t he a i r  wave s. Any que s t ion a s  t o  the d e pth and quality 
o f  t hat th inking will be a nswer ed  in t erms of opportunit i e s  
p rovided for him today.  
CHAPTER V 
SOME RECOMMENDED SOLUTIONS IN THE LO CAL SITUATI.ON 
The position of the writer in attemp ting to make recommen­
dations for improvement of ed ucational program s fo r the gifted 
within our own unit is somewhat analagous to that of Jac kie, whom 
his sister so ingeniously described when she said, "Teacher, don't 
believe all that Jackie tells you. He doesn' t tell things the 
way they really are. He tells them the way he wishes they were." 
In this chapter a c onscientious attempt will be made to keep 
wishful tendencies on the border of ac tuality. 
Si nce the importance of early identificat ion of the gi� ed 
is stressed by all educators interested in thi·s partic ular are a 
pf educ ation, the organization of a good testing program for the 
kindergarten upward through high school would be instrumental 
in eliminating much of the guesswork in identification· of the 
gi� ed that is likely to occur in the absence of a testing pro­
gram. A beginning in what promises to be a good program in 
testing in use are the California Test for Mental Maturity, Stanford­
Binet, and the Metropolitan Achievement Test. 
An in-service training course in tests and their inter­
pretatio n would be we lc omed by most teachers, who feel somewha t 
dubious about their ability to interpret tests with any degree 
of validity. 
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Some opposition to an extens ive testing program may be 
offered on the grounds that checking the tests:. and recording 
results thereof consumes too much of the teacher's time. This 
is all true, but an argument of little avail in .our set-up. 
Tests, beyond those given to candid ates for the room for the 
Educable Mentally Hand icapped � ha ve been given and c hecked under 
the direction of the assistant county superintendent. It is 
the valid interpretation of the test tha t often contuses the teacher. 
Cumulative records could be supplemented by anecedotal 
rec�rds, but teachers tend to be over-discreet unless they feel 
certain these records are open to teaching and supervision per­
sonnel only. 
In practically all schools an undue amount of teachers' time 
is spent in discharging duties a competent clerk could perform 
j ust as well . These involve collection of book rent, insurance, 
lunch, an d milk money. Then there are the playground, hall and 
lunch hour duties which consume more of the teachers' time. It 
seems paradoxical that any laborer worthy of his hire has his 
alloted time for lunch while the classroom teacher most of the 
time needs must lunch with one eye on her plate and the other 
on a table of youngsters eager to bolt their food and be off to 
play. 
What has this to do with enrichment programs for the gifted 
one might ask. Just thi s :  such pro grams are far more feasible 
on paper than they are in actual execution in the schoolroom. 
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Any program of enri chment worthy of the name , that make s pos sible 
successful work ing of het erogeneous and special group iD.$ requ ires 
an unbel ievable amount of planning and work on the part of  the 
t eacher . Any t ime released to . the tea cher from clerk and qua si ­
patrol dut ies may be well spent in making needed ad justment s for 
the gift ed pup il . 
Administ rators are trying to work toward. relea se of thi s  
time t o  tea chers , but they , too , are hand icapped t o  a certain 
d egree s ince the lett e r  of the state school cod e  i s  interpreted 
a s limiting this out- of-t he classroom supervis ion to any but 
qualifi ed teachers.  
In one school an exp erime nt i s  being made in delegat ing 
hall superv i si on t o  the more able pupils.  Report s are that it 
has worked very well d uring the past year. Some schools are 
experimenting with pupil-supervi sed recess , but the plan need s 
to be tried at greater l ength before it can defini tely be termed 
successful . 
Any suggesti ons made as to curri culum ad justment will of 
necessity be made in t erms of het erogeneous grouping wi th plans 
for sub-grouping for spe cial proj ect s .  
In  the uni t approach a s  used in the intermed iat e  grades 
it is possible t o  work with read ing materials and source material s 
in science , histor y ,  and geography on three level s of  diffi culty . 
Mo st cla ssrooms have available material on all thre e levels , but 
more material s on the level of  the superi or pupil are needed . 
39 
Curriculum materials centers similar to the one described 
by Don Wal ter in the March 195 5 issue of the Instructor1 have 
been establ ished in some nearby school systems. The elimination 
of d uplicate purchases makes. possible the selection of a wider 
range o f  materials. This is a plan appl icabl e to Qur own situa­
tion. It has possibilities of being a pract ical one if selec­
tion of materials are made through a representative committee 
of teachers to whom the needs of individual classrooms have been 
, ·  
made known. In the maintenance of such a center a certain 
immunity against high� pressure sal esmen needs to be built up. 
If it is to tunotion efficiently such a center must .be ke pt free 
of ,ma terial s  that have superficial or transient val ue onl y. 
A study gr oup composed of both parents and . teach.era could 
d o  much in laying the groundwork for a better understanding of 
the need s of the gi� ed chil d· and the advisabil ity of curriculum 
adjustment to meet these nee ds. 
Such an adjustment will not be a one man, or even a one-
group job. It is a job for the whole community. Until the 
community has some realization of the importance of training 
the mentally superior for future responsibility and lea dership, 
too much cannot be expected in the way of special classes for 
their benefit. 
1 Walter Don, "A Curriculum. Mate rials Center, " �  Instructor, 
(Ma rch, 195 5 � , pp. 13-14. 
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This is particularly true in school systems of the smaller 
cities where classrooms are overcrowded now, and the number one 
problem facing the community is how to get a majority o f  votes 
in favor of a much-needed building program. Smaller classes in 
classrooms with. adequate working space are for the most part 
existent in wishful thinking. Realization of such thinking 
however would make possible a more extensive program in art and 
crafts than is now possible under present conditions. An addition 
of an art supervisor to the teaching staff would prove a boon to 
bo th gifted pupils and their teachers. 
People are prone to put the need of special classes for the 
retarded ahead of those for the gi fted . There are probably two 
reasons . for this. One is that the cost of the rooms . for the 
educable mentally handicapped occasion no particular stress on 
the community taxes since most o f  the expense is borne by the 
sti te. Secondly, the presence of retarde« children in the cl�ss­
room creates an immed iate situation which works to the disadvantage 
of the other pupils in the ro om. There is a general feeling that 
the extra time spent in supervising the work of the retarded 
I 
deprives the average pupils of a fair share of the teacher's 
attention. 
No such qualins exist in regard to the gifted. Administrators 
and school boards feel some considerati on should be given to such 
problems but they are hes�taht. because they feel that any appre­
ciable cha nge t o  benefit a few is inimical to the idea of American 
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demo cra c y. Thi s feeling further strengt hened b y  concept that 
"if  the gift ed child i s  that bright , he is bright enough t o  get 
along on his own. " 
The growth in the number of magazine and newspaper art i cles  
the past few years i s  indi cat ive of widening interest in the 
plight of the gifted child . That such interest i s ,  in varying 
degrees ,  country-wide is attested by the following statement from 
tpe Summary Statement of the Report of the Committee for the 
Whit e House Conference on Educat ion :  
The des ire t o  provide educati on for all American 
chi ldren need not be inconsi stent with the need to 
provide ful l oppo�tunity tor the gifted. l 
·rt would seem that i f  provi sions tor specia l educat ion o f  
the gift ed are to be forthcoming in the not too d istant future , 
the cause must  be put before the Amer i can publ i c  with more force 
and a g�eater degree of pers istency than i s  apparent in the above 
stat ement . One can only speculate a s  to what might happen should 
the cause o f  the gift ed  be t elecast with the same persistency and 
studied persua s iv eness used to convince � credulous public that 
a certain adverti sed prod uct constitutes a "must " on shopping 
lists throughout the land . 
Education geared to the conservat i on and full development 
of potentiali t ie s  of gifted children i s  a matter of grave necessity . 
1 . . Whit e House Conferenoe on Educat ion ,  SUmmary Statement 2!. 
the Relort of Committee for the White House Conference on 
Ed'Uoat on ( Wa shington , n:-c:r;-p .  5. 
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in this day and age when t he race for int ernational leadership 
is on in deadly earnest ness. Students of hist ory have always 
been int erested in leadership but t heir great er concern has 
always been wit h t he course leadership has t aken. If the gi�ed 
and able refuse to lead, leadership will be assumed by t he unable. 
The hist ory of the past quarter of a century is full of grim 
reminders of the havoc and misery that can be creat ed through 
adverse leadership. 
Americans at large are cognizant t hat the preservation of 
• 
t heir part icular brand of freedom lies within the pot ent ial power 
of leadership in schoolrooms throughout the land; but t his 
leadership exist s only as a potent ialit y unt il it has been 
developed. 
Aligned with the certainty of deat h and t axes is t he cert ainty 
that American ideals, t raditions, and the American way of life 
will continue t o  survive only as long as responsible leadership 
and int elligent following rally to their defense. 
The st rengt h of defense of any ideals or way of life is depen­
dent upon t he depth to which respect for and appreciation of them 
has been ingrained in t he individual citizen. Good programs of 
adjust ment in the int ermediate ·grades cont ribut e much t oward 
laying t he groundwork for such respect and appreciation. 
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